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What counts as high quality learning?

The Conversational Framework

Derived from theories and research on learning and teaching (Laurillard,
2002, 2012)
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What does it take to learn in formal education?
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What does it take to learn in formal education?
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Types of learning mapped to the framework
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Types of learning mapped to the framework
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Types of learning mapped to the framework
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Types of learning mapped to the framework

~

Teacher Learner , \ Peer
Discussing
concepts concepts concepts

Learning Learner Peer
environment practice practice

- v

Learning through ‘discussion’



Types of learning mapped to the framework
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Types of learning mapped to the framework
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The Conversational Framework
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How does technology help? Conventional methods
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These learning types are encouraged through a variety of
conventional methods
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How does technology help online pedagogy? Digital methods
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The same learning types are encouraged also through a variety of
digital methods



The Conversational Framework
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What is the optimal mix of blended and online
methods to support all these types of learning?
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Bullding teaching community knowledg

The Learning Designer

A free open online design tool to help with
moving your teaching online.

Based on the six learning types from the
Conversational Framework —a model of
what it takes to learn.

Supports teachers and educators to

* design a sequence of blended and
online teaching and learning activities

* analyse their pedagogic design

* share their learning designs with each
other

https://www.ucl.ac.uk/learning-designer

Express the details of your pedagogy

Use research-based pedagogic properties to express your learning design.

Learn more

Adapt/Create Analyse/Review Share/Publish

Once drafted, you can share your design by
sending it ur 1o colleague, o publsh it by

LD Learning Designer Home  Browser  Designer # L Administrator

Which ICT tool? wiki activity

Name | which ICT tool? wiki activity Aims g a wiki for learning
. ge of learning
Topic  Teacher education ies and their uses for 4 o | Production col
Learning time 6o minutes Outcomes 33.33%
+ g
Designed learningt... g0 minutes :
Number of students 5o b
echno Z
Description
Q
o own pract 7
s
Civ "
+AddTLA ~ [ New design & Import design & Export design @ Share w
[x]
Create a shared resource of learning technologies for education c t on others' contribut Create a folksonomy for the wiki contents
Produce 1 @208 1 & + B0 Discuss : @ 208 50 &% + B0 Collaborate : @ 208 50 &% + 8
Res e question: Which ICT tool (software, function, From the list of pages (click on the Page button) Car rious pages using tags to create a
web I media) might be useful for education? select a tool that you have used or plan to use, foll
Got

0 the wiki and add a new page, then o read its description, and Go to one of the wiki pages and edit the page tags 'Edit’ link
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Adapting a learning design

Learning Designer Home Browser  Designer x # 2 diana
Learning Designer Timeline EGEIHH
Home / Browser / Educatior Name | Understanding Risk Asssessment Onlir Mode of delivery  wholly online j Pro
Acq
Topic  Risk A t N
P sk Assessmen AIMS | This session introduces Risk
Vocational Learning time (1 [hous| 30 [mimutes Assessment, and invites students to
annly it to a cantext thev are familiar
Using video to showcase a skill Designed learning ti... |1 hours 30  minutes Outcomes
Edited by EileenKennedy . 7 Knowledge & [x]
Size of class 25 Be able to explain Risk Assessment, Col
Searching for information onling T D
Edited b\?Administra!or derive Description | This is a design for a class using wholly Application # .
! online methods. Be able to apply Risk Assessment to a

Collaborative learning: Drafting
Edited by you Analysis ¢
Be able to analyse a specific context in

Developing your own ideas on al

Edited by you R
+ Add A Expand notes [ New design & Import design & Export design =~ @ Share w
Developing your own ideas on 3
[ 9 \

Edited by you ‘ (%)
Inquiry-based learning project (| Introduction to Risk Assessment Applying Risk Assessment Analysing how Risk Assessment could guide your future
Edited by you

Understanding the workplace (C ReadWarch Listen | @ | 10 4@ 1 &% @V (O Q! + O Produce -O 0@ 1 a*ev T [} +08 Read Watch Listen ~| @ | 10 | 1| &% Q¥ [
Edited by you -

vy Watch the presentation about Risk Assessment. Think of an example of a situation that is relevant to Risk Read through the other groups' posts to the class site,

. It explains why... how... what... Assessment in your context, and how you could make use of it. notes on what you will contribute to the discussion.
Understanding the workplace (B
Edited b Does Risk Assessment make sense to you? Please pause the video Make notes to share with your group.
ite ou

VY to note any questions you have. Arrange a time when you will meet with your group online. Discuss _'J Q@ 20 . 25 &Y Qv )

Using progress monitoring and Discuss j O e 1O %1 + 8 Discuss 'l O 5@ :a%Xov @ %1 + a Rrhe class discussion of Risk Assessment is on [date, ti

P . [the Di ] by [d ime] Discuss with the trainer, using the audio and the chat,
'ost your questions to [the Discussion site] by [date, time].
Edited by you Click ke . N ’ ik . X In your group, take turns to share your ideas of how you would the groups have posted to the class site, and how you
ick 'Like' for any other questions you would like to know the

use Risk Assessment in each of the 3 situations. your actions in future by applying Risk Assessment.

answers to.

BLE activity design session for Check the site on [date, time] when the trainer will show the Colaborate <] @ 15 @ 3 %@V A Q! + 8
Edited by Administrator

| answers to your questions In your group, decide on your best example, and what you will

. . . . ost to the class site.
Apprenticeship Induction sessio| P

. Post a brief description of how you would use Risk Assessment in
| Edited by you P b4

— which situation. —
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Adapting a learning design

—_——

| |

Acq

Applying Risk Assessment

Produce L]O 108 1 &% @V [0 %0 + ﬁ

Col
Think of an example of a situation that is relevant to Risk
Assessment in your context, and how you could make use of it.
Make notes to share with your group.

Arrange a time when you will meet with your group online.

& Export design @ Share @
Discuss :JO 15 % 3 &% oV [ Q! + l

In your group, take turns to share your ideas of how you would Analysing how Risk Assessment could guide your future

use Risk Assessment in each of the 3 situations. Reat v ien ] @] 10 (8] 1| &% @V

Read through the other groups' posts to the class site,

Collaborate L] o l 5 * 3 ‘x W @ %1 + a notes on what you will contribute to the discussion.

Discuss - 20 @ 5 av Qv @

In your group' dECIdE on your best example, and \Vhat you Wlll frhe class discussion of Risk Assessment is on [date, ti
Discuss with the trainer, using the audio and the chat,
pOS( to the clas 3 Slte the groups have posted to the class site, and how you

your actions in future by applying Risk Assessment.

Post a brief description of how you would use Risk Assessment in

which situation.
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Learning Designer

Acquisiton © Collaboration

@ Facetoface  Online

Home

® Teacher present Teacher not present

@ Whole class

Browser

Analysing a learning design

sion @ Inquiy @ Practice  Production

® Group Individual

Designer

Learning Experience

The pie-chart analyses the distribution of types of
learning in the design, in this case, acquisition,
collaboration and production, but mostly
discussion.

There are no rules about what it should be, but now
you have the opportunity to consider if that looks
appropriate

It is entirely online (pale blue), no f2f

There is some trainer presence (dark brown) to
respond to questions, and conduct the plenary
discussion

More than half is synchronous (dark pink) - with a
group and with the trainer

There is mostly individual work (pale green), then
groups, then whole class
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How does this help us plan the optimal
mix across all the learning types?

A visually structured approach to learning

design

to think through and support your students’ learning

Start »

Adapt/Create

The Browser screen catagorises existing
designs according to pedagogic approach,
education sector, topic area, and project
needs. You can also search by keyword.
When you select a design and turn editing
on it becomes yours to edit and adapt,
stored in ‘My designs’ Or you go to the
Designer screen to design from scratch.

Analyse/Review

As you design each step of the session you
can specify the type of learning activity,
duration, group size, teacher presence/or
not, online/or not, synchronous/or not, and
any resources to be attached. The ‘designed
time’ is tracked, along with pie charts and
bar charts showing the nature of the
learning experience you're designing, in the
Analysis tab. This helps you review and
revise your design.

Share/Publish

Once drafted, you can share your design by
sending its url to a colleague, or publish it by
placing it in 'My designs public space', or
export it to Word to share it with colleagues
and students.
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Example
Author Patricia Charlton

Lynne Taylerson
Learning Design for week 2 of MIOC:

Year 2 Diploma in Education & Training session -

Economic & Political Initiatives in the FE & Skills
Sector

email lynne@realtimeeducation.co.uk

Shona Robertson
Formative activity on Constructive Curriculum
Alignment

email: s.y.robertson@dundee.ac.uk

Learning Design for week 2 move-it-online

challenge

email: patricia.charlton@pobox.com
[P ———

Eileen Kennedy/Lindy Zubairy

From Face-to-face to Online in 3 hours

email: e.kennedy@ioe.ac.uk

Being reviewed by Christina Preston
Reviewer's email
christina@mirandnet.ac.uk

[P r———

Reviewed by Patricia Charlton

Patricia.Charlton@pobox.com

Christina Preston

Using a VLE to improve learning in schools and
beyond

email: christina@mirandanet.ac.uk

[P e —— ,a

LD wamegesgper == sa

Once your design is completed use the long url to add the design to the wall. Make sure your name and email is easy to identify.

Jim Harris
Learning Design for week 2 move-it-online challenge

email: jim.harris@northampton.ac.uk

[Pppe— s

Marianne Checkley
Learning Design for week 2 move-it-online
challenge

email: marianne®@iscoil.ie
Being reviewed by Lynne Taylerson

Reviewer's email:

lynne@realtimeeducation.co.uk

[P —— ,a

Office for

Viktorija
I'm not finish ity

email: viktorija.fl

Lp tearring Designer  rome

-
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Large-scale online courses to orchestrate collaborative
knowledge development by education professionals

|
888 FuturelLearn

E::::;e Subjects Courses\ Using FutureLearn Q g@ h

Online Courses / Teaching

Future
Learn

How To Teach Online: Providing
Continuity for Students
Explore online teaching with this practical course

for educators designed in response to the
COVID-19 pandemic.

Go to course - started 27 Apr

E Duration @ Weekly study
3 weeks 2 hours Free Free

Office for < E) Research
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Poll to assess teachers’ sense of engagement issues

Which aspect of maintaining interest and engagement do
you think has impacted your students’ experience since
going online so far?

DN Teacher and student interaction (46%)

Teacher and student interaction (46%)

Access and connectivity (15%)
T Structure and direction (9%)

I Students’ own learning environment (18%)

Students' own learin g environmen! t (18%)

Two-way peer-to-peer feedback (10%)

Two-way feedback (10%)

] Something else (share in the comments) (2%)

Something else (share in the comments) (2%)

“difficulties in interacting with students and picking up cues — body language,
facial expressions or feedback ... to adapt teaching” [UCL MOTH Report]
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Some current myths about online learning and teaching

“‘Online learning is second rate in comparison with the f2f
experience’

“Online learning is costs less than f2f learning”

« If we pay attention to the quality of our teaching and learning
designs, there’s no reason why online learning should be second

rate - but it is importantly different

« The provision of the students’ social environment costs less

* The time needed for the preparation of teaching together with the
student support is not less, but it does have a different distribution

for online than conventional methods

EQOME| Office for ((E\) Research
| Students &/ England
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Busting the myths of online teaching: teacher time
50 min lecture + 10 mins Q&A TO videos, reading, quizzes, forum

! Run 1 Run 2 Run 2 Run 3 Run 3 Totals
prep support |prep support | prep support

ARS8 3 hours 1 hour 20 mins 1 hour 20 mins 1 hour

Online
Videos

Quizzes

Reading

Forum

Even with minimal time for video production, teacher time is 8% higher, and it is
hard to reduce it further. So NO, it does not cost less to teach online
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Busting the myths of online teaching: student’s study time
50 min lecture + 10 mins Q&A TO videos, reading, quizzes, forum

Reading/ |Quiz Total study |Passive:Active
watching |feedback time learning ratio

50 mins 10 mins 60 mins 50:10

Lecture
Online

Videos

Quizzes

Reading

Forum

Online required 8% more teacher time, but students have 30% more guided study,
and 4 times as much active learning, so NO, online learning is not second-rate.
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Optimising blended and online learning

Online pedagogy achieves good student engagement through

e active participation by individuals and small groups

* using all the active learning types of inquiry, practice,
discussion, collaboration and production

We now have the technologies to build community knowledge of

how to optimise the mix of conventional and digital technologies

in our teaching

One example is the new FuturelLearn course on Blended and

Online Learning Design, starting on 30 November.
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